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Significance of the Stucfer 
■When one stops to consider the new philosophy and methodology of the 
treatment of juvenile delinquents, he can hardly fail to recognize that the 
total personality of the delinquent, his interests, attitudes, wishes, 
complexes, and habits must be modified, and at the same time the total 
situation of which the delinquent is an integral part and which supplies the 
ideation, stimulates his desires and motivates his attitudes, and creates 
his complexes must be modified and refin ed.^ 
Many of our Training Schools throughout the country have made numerous 
studies, drawn up a galaxy of plans for rehabilitation or reclaiming the 
juvenile offender, and yet the problem of juvenile delinquency remains with 
us. It is but natural then that the questions come to our minds, just what 
constitutes an adequate program for reclaiming these juvenile offenders; 
what factors can we consider as pointing toward a good or poor prognosis in 
the treatment of juvenile delinquency? Do our present methods of treating 
delinquents prevent them from repeating their antisocial escapades; does 
our present program really reform them? 
This thesis might be significant in that the forty-three boys who were 
studied had received treatment in the New York State Training School for 
Boys, were discharged and at a later date were committed to other 
correctional institutions. An attempt was made to determine, to the extent 
^Pauline V. Young, Social Treatment in Probation and Delinquency (New 
York & London,1937), p."289. 
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possible, the reason for the recidivism of juvenile delinquents who were 
subjected to Training School treatment, and also what can be done toward 
improving the existing practices. 
The Purpose of the Stufly 
The purposes of this study are as follows: 
1. To determine some of the causative factors in the boys becoming 
delinquents. 
2. To analyze the personality types and the criteria for treat¬ 
ment of the forty-three boys studied. 
3. To analyze the boys' response to Training School and After 
Care treatment. 
The Scope of the Study 
This study will include forty-three delinquent boys from the boroughs 
of Brooklyn, Bronx, Manhattan, Richmond, and Queens, who were committed to 
the New York State Training School for Boys, and who were returned to the 
community and were later committed to some other correctional institution 
between March 1, 19U6 and November 30, 19^6. 
Method of Procedure 
This material was collected (1) through personal interviews with the 
clinic workers and other members of the staff who worked with the boys, 
(2) through analysis of case histories on the boys, and (3) through the 
use of other related material published by the New York State Training 
School. 
Definitions 
For this study, a juvenile delinquent will be defined as any boy at 
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least twelve years old and not over sixteen years old according to the 
Social Welfare Laws of New York: 
a. Who violates any law or any municipal ordinance, or 
b. Who commits any act which, if committed by an adult would be a 
crime not punishable by death or life imprisonment, or 
c. Who is incorrigible or ungovernable or habitually disobedient 
and beyond the control of his parents, guardian, custodian or 
other lawful authority, or 
d. Who is habitually truant, or 
e. Who without just cause and without the consent of his parents, 
guardian or other custodian, repeatedly deserts his home or place 
of abode, or 
f. Who engages in any occupation which is in violation of law, or 
g. Who associates with immoral or villainous person, or 
h. Who frequents ary place the existence of which is in violation 
of law, or 
i. Who habitually uses obscene or profane language, or who begs or 
solicits alms or money in public places under any pretense, or 
j. Who so deports himself as to willfully injure or endanger the 
morals or health of himself or others. 1 
/ 
^Department of Public Welfare, Social Welfare Laws of the State of New 
York (Albany, 19U6). 
CHAPTER II 
ORGANIZATION OF THE TRAINING SCHOOL 
The Training School Movement 
The movement in the United States to provide institutions for the care 
and training of delinquent boys and girls extends over a period of more 
than one hundred years. In l82i; the first institutions for juvenile delin¬ 
quents in this country, the New York House of Refuge, was incorporated. 
Prior to 182U no state had provided separate institutions for children 
convicted of offenses. The common practice was to send them to jails, or 
prisons, together with adult of fender s.^- 
The Society of Friends was the first group in the United States to 
concern itself with prisons and the problem of penology. This Society, 
long known for its benevolence, sought not only to secure -improvements in 
the prevention of crime, they pointed out the great need for providing 
separate places of detention for juvenile offenders, with the aim of 
effecting their reformation. 
Down through the years changes were gradually taking shape and older 
methods of treating juvenile offenders were supplemented by newer ones. 
Yet for many years hastily formed generalizations kept Training Schools 
preoccupied with treatment measures, such as, elaborate buildings, various 
types of punishment, mass and regimental methods of education, recreation 
and vocational training, as well as, subjective and experimental treat¬ 
ment programs not based on adequate knowledge of the individual 
^-Margaret Reeves, Training Schools for Delinquent Girls, Russell Sage 
Foundation (/n.p^7, 1929),p.l3. 
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offender.^ Against the background of the past these changes seemed adequate 
and exceptional—though now they seem archaic and perhaps even detrimental 
to children. 
In more recent years a new emphasis has arisen in the treatment of 
juvenile offenders. This new and growing philosophy implies first of all 
an understanding of personality and behavior, and it is felt that there 
should be the joint cooperation of many people in securing this under¬ 
standing. It thinks of the child and his environment as one and the same 
as though there were no longer the child and his environment but the child 
as a part of it, with the freest interflow of interest and purpose between 
the whole and any part.2 
As the results of a number of studies conducted in the field of Child 
Welfare, a number of recommendations were set forth for coping with crime 
and dealing with juvenile offenders. These recommendations may be 
summarized as follows: 
The major task of an institution is to restore the child’s confidence 
in adults and society and to provide an educational experience which will 
help him to a more successful school or work adjustment when he returns to 
the community. This calls for a program of individual psychological treat¬ 
ment, group living and special education, particularly planned to meet the 
special needs of the children served; and personnel qualified to carry it 
out. The program should include provisions for adequate physical care, 
^-Morris N. Winslow, "The Incarcerated Offender”, N. C, S. W. 
(Indianapolis, 1937), p. 593. 
2James S. Plant, "Behavior Problems", S. W. T. B, (/n,p^7,1933), 
p. 35. 
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medical and mental health services, recreation and leisure-time activities, 
and educational, vocational and spiritual guidance and training.^- 
Living arrangements should be so arranged as to embody sufficient order 
and security but should at the same time be sufficiently flexible to allow 
the child freedom of choice and the opportunity for self expression. There 
should be joint planning by the children and the staff of the various pro¬ 
grams of the school.2 
The staff personnel should be mature and understanding of children. 
They should know the children and judge them with due consideration of 
their abilities. 
Progress in social work with children established the fact that although 
dependency and delinquency had been regarded in two separate categories, 
that there was a very thin line of demarkation between the delinquent and 
the dependent11 child. 
Foster care of children and other case work services for children 
developed rapidly between 192$ and 193$ • The concept of education as a 
wholly intellectual process, under the impact of social case work and the 
mental hygiene movement, was modified toward increased recognition of the 
importance of the emotional experience of the child in conditioning his 
attitudes toward himself and the adult world. This change in the meaning 
of education, combined with the possibility of environmental treatment, led 
to a concept of the institution as a therapeutic environment. Treatment 
2-Herschel Altj "Juvenile Behavior Problems", S. W. Y. B., Russell Sage 
Foundation (^n.p./, 1937), p.268. 
2Helen A. Day, "The Evaluation of a Child’s Progress in an Institution”, 
N. C. S. W. (Indianapolis, 1937),p.567 
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and education were fused in a total living experience. The Warwick Idea 
was born in this case work atmosphere. 
The Warwick Idea 
It was the belief of the members of the staff of the Training School 
that by integrating the various services of the school in the light of the 
new discoveries made, a real advance could be achieved. It was felt that 
by a careful study of the course of one's behavior and an intelligent 
application of the resources of the institution to his individual needs, a 
child could be led to acquire better social standards and attitudes, and 
return to the community with a more adequate physical, mental and moral 
equipment with which to face life as he finds it.^ 
The School recognized that each boy must be handled as an individual, 
with particular regard to his personal needs and characteristics. Since 
boys, like everyone else, have to live with people, and since this is 
especially true in an institution situation, methods had to be modified 
and each boy treated as a member of a group. Because it was felt that the 
interest of the group could not be too far ignored for the benefit of ary 
individual, a compromise was obviously necessary to obtain the best results. 
Thus, a combination of group and individual treatment was adopted.2 
The Boys' Life at Warwick 
Because the first impression a boy receives on arrival will be a 
^Walter R. Monteser, Organization for Treatment of the New York State 
Training School, p.2. 
2Ibid., p. 3>- 
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lasting one, it is of the utmost importance that he should be made to feel 
that he has come into a friendly environment where the primary desire is to 
help him, and that the school is not a punitive agency. Therefore, as soon 
as he is registered, a newly committed boy arriving at Warwick is immedi¬ 
ately interviewed by a clinic case worker in the psychiatric clinic. 
Immediately on arrival he is furnished with a booklet, MAn Introduction to 
State School", which helps him to understand what he will be expected to do 
and how to go about it when assigned to a cottage, and in a general way 
inform him as to the aims of the institution and its general program. He 
is encouraged to ask questions regarding the school and an attempt is made 
to smooth over the initial shock of the drastic change to an unaccustomed 
environment. 
The boy is then conducted to the medical unit where the school 
physician and dentist give him a complete physical examination. Unless 
some condition requiring hospitalization is detected, the boy is then 
transferred to the Reception Unit, which is located on the upper floor of 
the Hospital and Administration Building, and is under the direction of the 
clinic. Here his physical needs are taken care of. He is equipped with 
school clothing, and made generally presentable. In this unit the boy lives 
in an individual room and follows a temporary program comprising the care 
of his own quarters and outside assignments of light work around the grounds, 
with ample time for recreation. 
During the reception period, the boy is very closely observed and is 
given a series of psychological tests, followed up by the case worker, 
interviewed by the psychiatrist, and greeted by the chaplain of his faith. 
At the end of ten days, the supervisor of the Reception Unit records his 
impression of the boy, stressing such points as personal and work habits, 
attitude toward the cottage and work supervisor and toward other boys. 
The case worker who admitted the boy prepares a report known as the 
•'Reception Transfer" which summarizes the results of the preliminary study. 
This report comprises the following items: problem, background, person¬ 
ality, education, psychological report, medical report, the Reception 
Supervisor's observation, the boy's expressed interests and the clinic's 
recommendations. After two weeks in the Reception Unit, the boy is trans¬ 
ferred to a cottage and enters the general program of the school. 
In the regular institution routine he is carefully observed for one 
month and then, about six weeks after admission, his case is reviewed by 
the Classification Committee. Careful accounts and interpretations of the 
boy's conduct, behavior, and general reaction to the school program are 
given by his sponsor, cottage parents, vocational supervisor, teacher, 
recreational supervisor, and chaplain. In light of these, the Committee 
decides whether to approve of the boy's assignments or recommend changes, 
and as to the subsequent date on which the case is to be reviewed to check 
on progress. 
"When it seems advisable, the boy is recommended to the special 
attention of the departments or persons whose intensive care he seems to 
demand. The interval between reviews is never more than six months, 
frequently less. When the appointed review date arrives, the same 
Committee again receives reports from all departments of the school which 
have had contact with the boy and discusses the effectiveness of the boy's 
program. If a change is warranted, recommendations are made to that effect. 
1/ïhen in the opinion of the Committee, the boy's adjustment has 
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warranted a trial in the community, recommendations are made that he be 
made eligible for release. This does not mean, however, that in every case 
the boy returns home immediately. Often there are family problems or other 
problems which must be worked out before the boy leaves the institution. 
Cottage Life 
By careful classification the boys, as far as possible, are kept in 
homogeneous groups and friction is minimized. Each cottage has a maximum 
capacity of thirty-two boys. Twelve of these have private rooms and the 
rest sleep in a pleasant, airy dormitory. In many instances a boy is 
given a private room as a reward for good conduct. This is considered a 
valuable privilege. 
During the day and evening the center of cottage life is the living 
room. This is an attractive, pleasant room with a large open fire place. 
Here the boys are made to feel as much at home as possible. A radio, a 
record player and a variety of games keep the boys well entertained during 
the evening. The boys are free to select their own entertainment at this 
time. It is during this period that the cottage parents have their best 
chance to observe the boys. 
Clothing 
In order that the boys of the school will not feel too differently 
from those in the outside community, they are equipped, so far as possible, 
with the same type of clothing worn by boys on the outside. At school a 
pair of dark trousers, shirt and necktie are required, and on the job, work 
trousers and shirt are considered appropriate. There are no uniforms. 
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On dress occasions, the boys may wear their own clothing, but if they have 
no suitable dress clothes, the school provides them. 
Educational Department 
As has been said, the recent trend is toward emphasizing the ultimate 
aim of the social worker, which is that of influencing human behavior. 
Social work has no monopoly on this Held. The fact that the process of 
education is directed toward the social adjustment of one boy and is 
centered around this one boy brings it within the category of case work. 
Education at the Training School means anything in which a boy 
participates that will be of direct value to his life, earning power, and 
avocation hours after he leaves the institution.^ This may take the form 
of an occupational therapy group, a social adjustment class, art class, 
recreation or any number of other activities of the school. The school*s 
aim for education is to correlate all of the departments, pointing their 
interest toward the production of a constructive environment for each boy. 
The educational program is divided into three divisions. The Academic 
Division deals with the formal classroom situation, parallel to the public 
school. Here a boy is taught according to his needs as determined by the 
results of tests given by the clinic and the educational departments. The 
Vocational Department deals with the applied and technical trades. The 
Recreational Division includes the athletic, cultural and social activities 
of the institution. Each group is subdivided into lesser groups so as to 
best meet the needs of the greatest number of boys. As could be expected 
^-Walter R. Monteser, Organization for Treatment of the New York State 
Training School, p.3!>. 
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there are still many gaps to be filled. It is not always possible to carry 
out the program recommended by the clinic, nor is it possible to give each 
boy the individual attention he needsj however, much progress has been made 
and research is being continuously conducted in the hopes of finding more 
adequate means of re-educating these juvenile offenders. 
CHAPTER III 
CHARACTERISTICS OF THE BOYS 
Race, Nativity and Birthplace of 
tke Parents of the Boys 
According to Herschel Alt, the quality of a child’s physical and 
social environment, beginning with the attitude of his own parents, has 
an important bearing on the development of his personality and his 
adjustment to society.! His attitudes, hatreds and aggressions, as well 
as the more desirable manifestations of personality, are for the most part 
conditioned by what he has encountered in living with others. With this 
in mind let us examine the cultural and environmental factors which 
surrounded the forty-three boys studied. 
Of the U3 boys considered in this study 29 of them were Negroes and 
lU were white. Of the 29 Negro families 5 of these were born and reared 
in the British West Indies. Six were natives of Puerto Rico, while 10 
were from the rural South, and 8 were natives of New York. Among the 
white families we find that 6 of the lli were born and reared outside the 
United States. 
Of the boys considered in this study thirty-four of them were bom in 
New York City or vicinity. Thus it seems obvious that these boys were to 
a considerable extent subjected to conflicting culture. The conflict in 
culture between the child’s family and that of the dominant community, and 
the different rate at which adults and children assimilate such culture, 
^Herschel Alt, "Juvenile Behavior Problems," Social Work Year Book, 
19U7, Russell Sage Foundation, p. 262. 
13 
lii 
frequently contribute to misunderstanding between the adults and children 
and to conflict between members of the family) to the withdrawal of 
children from family life; and, finally, to participation in delinquent 
activities.^ Consider for example Case No. 2$. 
Case No. 25 
A. is an out of wedlock child born in Puerto Rico on April 26, 
1930. He is the U of 7 siblings ranging in age from U to 22. The 
oldest brother was in court twice, once because he was beyond the 
control of his mother and once for rape. The whereabouts of the 
father was unknown. 
A. was brought to the United States by his mother when he was 
five years of age. Shortly after coming to the United States, the 
mother married an American bom Puerto Rican. The step-father 
resented A. and objected to his association with American Negroes. 
The mother soon adopted the step-father's attitude toward the boy 
and completely rejected him. A's attempts to adapt the culture 
of his new environment was thwarted on evexy hand. His inability 
to speak correctly the English language made school unbearable 
and he resorted to truancy. 
In September 1939 A. was before the court on a Neglect 
Petition Charge. He was committed to Mt. Loretta where he remained 
until 19U3| at which time he ran away. The mother would not 
accept him in the home indien he returned there. Bewildered, lost, 
and confused, he sought satisfaction among those who would accept 
him. He sought compensation in gangs and delinquent activities. 
At the Training School A. explained his difficulty in this 
manner, "It was my mother's fault. Puerto Ricans don't know how 
to raise children." He talked freely about his past experience, 
of how he had suffered at the hands of a drunkard step-father, 
of economic deprivations, of rejection by a weak and inadequate 
mother, and of his unsatisfactory relationship with an older, 
domineering sister. He pictured himself as a daring and dangerous 
criminal with extensive gang connections. He boasted of his 
hetrosexual experiences and seemed to have no feeling of guilt or 
regard for social standards as we in the United States regard 
them. 
As can be seen from the above paragraphs, this was a young boy who 
made strong demands for acceptance as an adult. He came from a home of 
^Herschel Alt, "Juvenile Behavior Problems", Social Work Year Book, 
19li7, Russell Sage Foundation, p. 263. 
loose ties and inadequate social standards, and it appears that he had no 
adequate consistent adult supervision. His standards of behavior were 
poorly developed. There was considerable hostility and self centered 
behavior, developed perhaps out of an insecure childhood and his confused 
status in the family and in the United States in general. 
Socio-Economic Status 
In what socio-economic level of society had these boys been reared? 
One indirect answer to this question lies in the educational attainments 
of their parents, which may be used as a rough index of economic 
capacity.! 
In only twenty-six of the cases considered did one or both of the 
parents attend high school, and in none of the cases were there any 
indication that either parent attended college. Obviously, these juvenile 
offenders were reared in homes where there was very little formal educa¬ 
tion. It may be assumed that the extent of formal education of the 
parent plays some role, however, unmeasurable in the upbringing of the 
children. The educational equipment of the parents of our delinquents was 
far from adequate to cope with the complexities of society as we find it 
today. 
The actual financial condition of these families more pointedly 
discloses their place on the lowest rung of the socio-economic ladder; 
for even during the war years only seventeen of the families received an 
adequate income for the support of their families. Ten of the families 
^Sheldon Glueck, Eleanor Glueck, Juvenile Delinquents Grown Up (New 
York, London, 19li0), p.£. 
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received what we shall consider as a marginal income. That is to say, 
they hovered between self support and dependency, living on their daily 
earnings and accumulating little or nothing for a critical period of 
unemployment or illness. This in itself is highly conducive to uncer¬ 
tainty, and uncertainty breeds tension, anxiety and eventually leads to 
conflict within the family group which may in the long run serve to break 
down the family unit. 
Of* the remaining 10 families 6 of these had inadequate incomes for 
the necessities of life and were receiving aid from social agencies. 
Basically, we recognize that children need to have their physical needs 
met, that they require an abiding sense of security and affection and an 
opportunity to grow through ever widening experiences. Most fundamental 
of all, these needs should be provided for through a parent person.1 
■When a parent fails in this respect, he loses an essential part of the 
parental role and seeks to compensate for the loss through tightening all 
controls, or he may feel that he has no right to exercise parental 
authority and the child is left without adequate supervision. 
The remaining four families were struggling out a bare existence with¬ 
out the aid of any social agency. 
The substandard economic condition of these families is further 
evidenced by the fact that in most cases the mothers were forced to work 
outside the home. The majority of the fathers were employed as common 
laborers. The families were large and obviously the earnings of one 
member of the family was not adequate. Such a condition creates a 
^Dorothy G. Bird, "How Relief Affects Parent-Child Relationships", 
Family (June, 19iil), p. 117. 
17 
twofold hardship for the members of the family group. First, they must 
adjust to a substandard mode of livingj and secondly, they are deprived of 
the sustaining support that comes from the mother's presence in the home. 
toe might ask, what relationship does economic status play in creating 
behavior problems? The relationship between nutrition and physical well 
being of infants and their emotional growth is well established. The 
infant gets a sense of well being which is an equivalent to a sense of 
being loved in so far as he is comfortable, which implies that he is well 
cared for. The malnourished and deprived child experiences a deep 
affectional starvation. Frustrated, restless, irritable, hyperactive, he 
begins to relate himself to the world in hostile, aggressive ways which may 
well become entrenched.^ Even more disastrous to a child's development than 
an inadequate family income are those cases wherein there is an adequate 
income but the parent person, because of his own selfish interest, refuses 
to provide for the family group. Consider, for example, the case of J., 
a fifteen year old boy who was committed to the Training School for steal- 
v 
ing. 
Case No, 2h 
J. is the son of a dull, stem man whose only interest was money. 
Though he earned an adequate income he refused to provide his family 
with the bare necessities of life. In order that the children might 
have the common necessities of life, the mother was forced to work 
outside the home. The father never formed a close relationship with 
ary of the children. He was very severe in his standards of 
behavior and all the children feared him. 
J. was bom February 2, 1929. Up to the time he entered school 
at the age of five his life and physical development were normal. 
Shortly after the boy entered school the father moved the entire 
^Charlotte Towle, "Common Human Needs in Public Assistance Programs", 
Family, XVII (December, 19Ui), U69. 
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family from the city to Bear Mountain Park where he was employed, 
thus shutting off all social contacts of the family* He became 
more stern, more cruel and more miserly. In the meantime, J. 
seemed to have lost all interest in school. He repeated each 
grade twice. "When in the fifth grade he was expelled for indecent 
exposure, stealing and bad conduct in general, he was committed to 
Berkshire Industrial Farms on March 2, 19li2, on a private commit¬ 
ment of his parents. He ran away on October 20, 19U2 and was 
discharged as a run away. 
Shortly after J's. ret uni to his home, he was involved in an 
accident where he suffered a severe injury to his leg. Though 
the father finally provided the finance for hospital care of the 
boy, he resented it bitterly and constantly nagged J. telling him 
that he was worthless, no good, and not worthy of the expense he 
had caused his father. J's. episodes of stealing increased, and, 
finally, when it was discovered that he had been stealing chickens 
and selling them, he was conmitted to the Training School. 
In the early part of his program at the Training School, J. 
went through phases of unhappiness and tension. He had a deep 
feeling of inferiority, was distrustful of adults and reverted to 
a primitive state of social relations. 
As can be seen, there were very few positive elements in J's. 
background. His conflicts with his father seems to have grown out 
of the father's miserliness. The father's stern, severe and cruel 
treatment may also be traced back to the father's love of money. 
It is the duty of a father to provide for the family. As has been 
said, when the parent fails in this respect, he loses an essential 
part of the parental role. In order to compensate for his loss of 
status, J's. father tightened all controls, became domineering, 
stem and defiant, thus preventing J. from developing ego strengths 
or any judgment of his own. 
Home and Neighborhood 
Judging from the economic condition of the families, we could expect 
to find inadequate and unwholesome physical, as well as, emotional aspects 
of the home. 
Of the cases considered, twenty-two of the boys came from homes which 
were considered as unsatisfactory. Two or more persons occupied one room. 
There were poor heating facilities and ventilation; the homes were badly 
in need of repair, untidy and offered very little opportunity for whole¬ 
some recreation. Thirty-four of these homes were located in neighborhoods 
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or districts which were known to be areas with high delinquency rates. 
They were located for the most part in mixed business and residential 
areas or near streets and alleys where the local gangs frequented. 
As was stated previously, twenty-two of these boys were reared in 
homes which were unsatisfactory. It seems then, that from the beginning, 
the odds were against these youths making a satisfactory adjustment in the 
community. Quite frequently in delinquent children one finds physical 
inadequacy, neglect or a physical defect as part of the basis for -the 
child's feeling of bitterness, hatred toward others and his inpulse to 
compensate through antisocial aggression or through demanding dependency.^ 
Family Relationships 
In order to get a total picture of these juvenile offenders, it is 
necessary to see how they functioned in their family relationships. 
Of the U3 boys studied 13 of them were living with the mother, 5 
resided with the father, while only 11 were living with both parents. Six 
resided with one parent and a substitute parent. Four lived with relatives 
two in foster homes and two were in institutions. Thus, we see that very 
early in life thirty-three of these boys were deprived of one of the 
essentials in emotional growth and development, which is their fundamental 
right—an adequate home with the love and security of both parents.2 
In the cases -where the child was living with one parent, the case 
^Charlotte Towle, "Common Human Needs in Public Assistance Programs", 
Family, XVTI (December,19UJ.), 70. 
^Margaret A. Ribble, The Rights of Infants, Columbia University Press 
(New York, l?ii5), p.l*. 
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histories revealed that the parents had been separated since the child was 
an infant, and in some cases, the separation occurred before the birth of 
the child. In thirty-four of the cases there had been a long history of 
conflict in the family ranging from brutality and drunkardness to jealousy 
and refusal to provide. 
In nineteen of the cases the boys had been rejected by one or both 
parents since early childhood. Thus, in the majority of cases the early 
lives of these beys did not run a smooth course. They were subjected to 
experiences of a kind which could in no way make for security and a well 
balanced personality. Again Case No. 2h represents a typical example, but 
let us consider a different case. 
Case No. 37 
This is the case of a pleasant, intelligent thirteen year old 
boy who is the product of a broken home. The father deserted the 
home in the boy's infancy, and the mother has never adequately 
cared for him. At a very early age the mother had him placed in 
the home of an aunt in ïlorida where he remained for eighteen 
months. She then had him placed in a boarding school in New York, 
later a nursery school and finally a boarding school in North 
Carolina. 
At an early age the boy started stealing small sums of money 
from his mother. On January 6, 1936 H. was before the court on 
petition of his mother that he stole $10 from her. He had not 
used the money but had hidden it underneath his pillow. He was 
placed under the supervision of the court. The mother became 
more and more irritated by toe boy's presence and sent him to a 
private school in North Carolina, (to May 15, 19Ul he was again 
before the court on petition of his mother that he had absconded 
from the private school to ere she had sent him. He was committed 
to the Training School on July 31» 19Ul. 
At the Training School H. was enthusiastic and talkative. He 
constantly told lies and had no feelings of guilt concerning it 
when caught. He was aggressive and expressed a great deal of 
hostility toward his mother for her rejection of him. He 
described her as a drunkard and a prostitute. 
It is generally agreed that human personality matures through relation¬ 
ships with others and that the nature of one's experience constitutes a 
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decisive factor in his development. It is also generally agreed that the 
family relationships are of primary importance in that they tend to set the 
pattern for his choice of, and response to, relationships in other groups.1 
As can be seen from previous paragraphs these youths had little chance for 
healthy and wholesome family interaction, which seems to indicate that they 
would be ill equipped for coping with the every day problems that confront 
us when we take our place in the group. 
It rni^rt be well to note that nearly half of these boys had been 
rejected by their parents. This is by no means conducive to the boy’s 
security and well being. It has long been recognized that the need to 
feel secure, that is safe, as an assurance of survival is fundamental. 
Fear emerges quickly when one's security is threatened, and persistent 
survival fears lead inevitably to aggression or to deep regression into 
dependency.2 
Schooling 
The extent to which the school is responsible for these boys becoming 
delinquents cannot be readily ascertained. However, it has long been 
recognized that poorly equipped schools may fail to meet the child's 
emotional and intellectual needs, offering him instead frustration from 
which he escapes by misconduct or truancy. This is particularly true in 
the case of retarded children who are greatly in need of the sympathy and 
understanding of those about him. Strict, conforming instructors may do 
^Charlotte Towle, op. cit., p.U72. 
2Ibid., p.U73. 
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a great deal of damage to an already weak ego by forcing more demands on 
the adolescent. 
At the time of commitment all of the offenders were on register for 
school. However, most of them were classified as chronic truants and 
were considered as being over graded with subject disabilities in virtually 
all subjects. Five of the boys were attending high school, 8 were in grade 
9, 11 in grade 8, 7 in grade 7, 7 in grade 6, 2 in grade 5, 2 in grade h 
and 1 was ungraded. 
The majority of these boys were considered as behavior problems in 
school. The school charges against them ranged from openly masturbating 
in school to threatening the teacher and disrupting the classes. The 
behavior difficulties of these boys coupled with their inabilities to 
cope with school work seems to indicate that there was not only a lack of 
ability but may also reflect some personality difficulties. 
Twenty-eight of these boys were below normal intelligence as 
determined by standard tests. Obviously, a large proportion of these boys 
were not readily ‘'teachable" and were destined to failure in school work. 
Early Antisocial Behavior 
We now proceed to a consideration of the behavior of our juvenile 
delinquents prior to and up to the time of commitment. Einmeshed in a 
complex web of poor biological and social conditions, it is little wonder 
that the majority of these boys had engaged in petty stealing, gang 
activities and other antisocial activities before they were first brought 
before the court. 
The case histories revealed that while the average age of the boys 
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at the time of commitment was lii.2 years, their average age at the time of 
their first court appearance was 12.1 years. The majority of these boys 
admitted that they had engaged in acts of stealing, unlawful entry and 
gang activities for at least two years prior to the time of the first 
court appearance. 
Eight of the boys were committed after their first court appearance. 
Eleven were committed after the second court appearance, and the remain¬ 
ing twenty-four were committed after three or more court appearances. 
Some of the boys had been before the court as many as eight times. 
The nature of the charges were as follows: 
1. Fifteen charges of stealing 
2. Ten charges of unlawful entry 
3. Thirty-five charges of truancy 
1+. Sixteen charges of deserting the home 
$. Ten charges of assault 
6. Seven charges of robbery 
7. Four charges of sex delinquency 
8. Fifteen charges of being incorrigible 
The total number of charges for the U3 boys was 112. 
Summary 
It has long been recognized that there is no single cause of delin¬ 
quency; that there are a multiplicity of factors at work which when com¬ 
bined serve to break down the inhibitions one has built up against resort¬ 
ing to antisocial behavior. While there are differences of opinion as to 
the processes by which human character and personality are formed, there 
is nevertheless substantial agreement that human behavior is the product 
of a continuous and dynamic interplay between the human organism and the 
environment.^ The personality of an individual is formed during the early 
^Sheldon Glueck, "What Do We Know About Delinquency?", Survey Mid- 
Monthly (March, 19Uli), p.91. 
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years and is a product of the child's total physical and mental endow¬ 
ments and the quality of care he receives from his parents.1 As was 
stated previously, thirty-four of these boys were subjected to conflict 
in the family from a very early age. Undoubtedly this conflict left its 
mark on the personalities of the children of the family. 
An adequate home with the love and security of both parents is 
recognized as an essential in the emotional development of a child. A 
review of the figures taken from the case histories reveals that nineteen 
of the boys had been rejected by one or both parents, thus depriving them 
of the sense of belonging that is necessary for «notional growth. This 
may account for a number of the boys seeking satisfaction and a sense of 
belonging in the gang. 
Economic Deprivations 
It was pointed out that only seventeen of the families received an 
adequate income. Since the basic factor in determining the physical 
environment is the family income, we would expect to find most of our 
delinquents living in unfavorable and inadequate homes and neighbor¬ 
hoods. Aside from the tension and anxiety that results from economic 
insecurity, these boys were no doubt subjected to many unwholesome 
experiences in the neighborhood, for it is chiefly in the run down areas 
of the cities where we find the local criminals and immoral characters. 
Education 
As life and civilization become increasingly complex, growing up, 
1Herschel Alt, "Juvenile Behavior Problems", Social Work Year Book, 
19h7, Russell Sage Foundation, p. 262. 
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too, becomes more complex.^ This seems to indicate that there is a need 
for more education as society becomes more complex if one is to be 
adequately equipped for coping •with present day society. It was found that 
few of the parents of the boys considered in this study had even attended 
high school and none of them had attended college. This may be significant 
in that, in our present day society, a formal education plays an important 
part in determining one’s earning capacity. 
Not to be forgotten is the educational attainment of the boys them¬ 
selves. Virtually all of the boys were considered as over graded and 
showed an inability to cope with school work. It is generally agreed that 
adolescence is a period of emotional stress when great demands are placed 
on the ego.^ Wien further demands are made on these confused adolescents 
by the school or by unsympathetic teachers the result is quite often 
greater aggression and defiance. 
As has been stated, there is no single cause of delinquency; but there 
are a number of factors and situations that combine to make the situation 
unbearable for many adolescents. It is when the situation becomes 
unbearable that the child begins to do something about his situation. 
Unfortunately, however, many of these youths select paths that are direct 
roads to criminality. 
-4üsa Costendyck, "Behavior Problems’*, Social Work Year Book, 19U5, 
Russell Sage Foundation, p.6I. 
2Eÿman S. Lippman, "Treatment of Juvenile Delinquents", Social Service 
Review (September, 1§U5), p.373. 
CHAPTER IV 
TREATMENT AT THE TRAINING SCHOOL 
Reception Period 
At the point of reception the New York State Training School takes over 
and begins to exert what influence it may on the life course of the young 
delinquent. During the initial period, the delinquent is seen as one who 
has been expelled by authority from his family and home town, with the 
results that usually he is hostile or frightened. Some of the boys under 
consideration come to the Training School with a hostile defiant attitude. 
Others presented a picture of being withdrawn, shy and suspicious of 
adults. 
In the light of the characteristics of the boys, their program at the 
Training School was organized. Immediate goals were set up for the indivi¬ 
dual boy and a conscious effort was made to observe the boy objectively 
in his day to day reactions to his early life at the Training School. 
The major portion of this responsibility fell on the clinical staff which 
is composed of the psychiatrist, psychologist, the medical staff, and the 
sponsor or social case worker. 
Except in the cases of those boys who were suffering from some serious 
mental or emotional difficulty, the major part of the clinical contact was 
maintained by the sponsors. The duties of the sponsors ranged from acting 
as a friendly understanding person who stood by to give support and 
assistance to working out difficulties between the parent and the child. 
The sponsor's office became the place where the boy came with all his 
problems, his anxieties and hostilities. Here he was allowed to ventilate 
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his «notions, drain off his hostility and reveal his inner-most feelings 
without fear of punishment or criticism. 
This relationship between the sponsor and the boy is considered to be 
of tremendous importance in the boy's adjustment and in the further 
development of the super ego. Though the super ego formation receives 
its strongest impetus about the age of five and is largely due to parental 
imitation and acceptance of parental prohibitions, the parent's place is 
gradually taken by teachers and others who influence the child's rearing. 
The imitation of others continues during school years and, in fact, 
really never ceases and plays an important role in the individual's 
orientation toward the social group and culture in general.1 
During this period each of the boys was carefully observed while at 
simple work tasks, on the playground and in the reception cottage. This 
was done in order to try to make a guess at the motivations which inspire 
his more obvious conduct. The psychologist or psychiatrist made the 
analysis, and at this point, a tentative program of training or re-educa¬ 
tion was decided upon. Every effort was made to place the boy where he 
could achieve the maximum benefits possible. These assignments did not 
always prove best for the individual, in which case they were usually 
changed at the time of the case conference. 
The Case Conference 
The case conference may be looked upon as another immediate goal for 
the delinquent boy arriving at the Training School. Each boy was told ty 
lo. Spurgeon English, Gerald H. J. Pearson, Common Neuroses of 
Children and Adults (New York, 1937), p.16. 
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his sponsor the purpose and objective of the case conference. The boy, 
realizing that his case conference is to be held approximately six -weeks 
after his arrival, sets out to make the best adjustment possible prior to 
the time of the case conference in order that he might achieve a short 
review. This system could be made a very useful tool of treatment if the 
boy could be made to realize that if he can achieve good reports up to the 
time of the case conference, that he has the capability of continuing on 
a good adjustment. 
In the case of the forty-three boys under stucfer, the case conference 
as an immediate goal seemed to work effectively. Boys coming to the 
Training School with a defiant, indifferent attitude were seen at the time 
of the case conference as well mannered, polite, neat individuals whose 
response to rules and regulations were good. Others who presented a shy 
withdrawn attitude were seen as having more confidence in people, were 
more out going and less tense and anxious. In the case of the forty-three 
boys under study, all but three showed noticeable improvement. 
It is difficult to determine if this was a real change of attitude on 
the part of the boys or if it was merely a superficial adjustment in the 
hopes of gaining a short review when the case conference was held. Many 
boys in an institutional situation put forth an extra effort to secure 
good conduct reports from their supervisors when they are aware that their 
case conference is about to be held. Still others become what one boy in 
the Training School termed as "Institutional wise"; that is, they soon 
learn how to make a good superficial adjustment without making any funda¬ 
mental change. The length of stay at the Training School may be one way 
of determining the real extent of change in the child. 
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At the time of the case conference none of the boys had presented 
any serious problems, but the majority of them had been involved in 
such difficulties as fighting, attempting to run away and being loud at 
meal time. All of the boys were given six months reviews with the 
exception of seven. One of these boys ran away prior to the time for the 
case conference. Three were given four months reviews because of their 
excellent adjustment. One was seen as not being delinquent and was made 
eligible for release subject to check by Social Service for foster home 
placement. The other two were made eligible for release for school. 
At the time of the case conference, reports were carefully prepared in 
each department by some person who had carefully observed the child during 
the two months period at the Training School, and attempts were made to 
place each child where he could receive the maximum amount of benefits 
whether this be in education, recreation, cottage or other departments 
at the Training School. A careful stucfcr and evaluation of the child's 
program and progress was made and recommendations set forth where there 
was a needed change. Below is a list of the changes recommended by the 
case conference committee. 
1. Eight boys were recommended for a change in cottage placement. 
This did not necessarily mean that the boy had gotten into 
difficulty in his present cottage placement. In some instances 
the transfer was made because the child was thought to be too 
large or too small for the group. In some cases the boy needed 
more protection than was afforded in his present cottage. In 
other cases, the boys felt they could make better adjustments in 
another cottage and requested a change. 
2. It was recommended that five of the boys be transferred from 
an all day school program to a half day school and a half day 
work program. 
3. Four were recomended for an all day academic program. 
Ii. Three were referred to a remedial reading class. 
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£. Two were referred to an all day recreational program. 
6. Five were recommended for vocational training and two for an 
all day Occupational Therapy shop program. 
These recommendations were made after a careful stucfer of each indivi¬ 
dual case and attempts were made to meet the needs of the individual boy. 
Classification 
In an attempt to best meet the needs of the boys, the New York State 
Training School has developed several categories of treatment. Boys are 
placed in these categories according to their characteristics after care¬ 
ful, individual study and diagnosis has been made. 
Categories of Treatment 
Personality! In this category are placed boys whose problems usually 
are very deep seated and arise from a family situation in which the child 
has been exposed to some emotionally crippling experience. His emotional 
life is so complex that he needs highly specialized individual treatment. 
Treatment for this category is given largely by the psychiatric unit with 
the cooperation of other members of the staff. 
Situational Category; In this category are placed those boys who have 
no deep seated complex, who come from homes relatively free from discord, 
who have made a good adjustment in the community up until recently and who 
have little evidence of being confirmed or chronic delinquents. Usually 
this boy makes a good adjustment in school, at home and in the community 
until adolescence, when adolescent rebellion, loss of a parent, contact 
with unfavorable companions or some condition or combination of conditions 
resulted in delinquent behavior. With him the need for psychotherapy is 
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at a minimum and he makes a good adjustment in the routine program of the 
Training School. The School and Home Life Department very largely meet his 
needs. 
Pseudo Social Category: In this category are placed those boys who 
have a capacity for loyalty but whose loyalty has been directed toward gangs 
or antisocial individuals or groups. With these boys it is largely a matter 
of re-education and of developing loyalties to desirable models. Usually 
an understanding shop instructor, teacher, or work supervisor is able to 
attract that loyalty. 
A Social: This group represents a small number of individuals who are 
egocentric, without conflict and seem to lack a capacity for affectional 
relationships, incapable of regret or other altruistic reactions.! 
At the time of the case conference twenty-two of the boys were seen as 
belonging in the Personality Category. Seven boys were placed in the 
Situational Category, 13 in the Pseudo Social Category, and 1 was seen as 
belonging in the A Social Category. 
In a presentation of this nature, it is impossible to deal specifically 
with the treatment process rendered to each boy. The following cases, 
however, are fairly representative of the type treatment rendered to the 
boys according to categories of treatment. Since the majority of these 
forty-three boys were placed in the Personality and Pseudo Social 
Categories, examples will be taken from these Categories. 
Case No. 6 
C., a fourteen year old boy, was committed to the Training 
-4)r. H. D. Williams, "Categories of Classification of Boys at the 
New York State Training School for Boys" (Address delivered to the New 
York State Conference of Social Workers , New York City, October 19i|0). 
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School August 5, 19U3 on several charges of stealing. It was felt 
that it was necessary to remove him from the community because his 
delinquencies were becoming more and more serious. 
Background: C's. father was born and reared in Greece. He 
came to the United States in 1917 and was naturalized in 1922. The 
mother was born in Turkey and was a distant relative of the father. 
She came to the United States in 192U and became a citizen in 1933* 
The American way of life proved too much for her and she was 
committed to a mental institution in 193U. 
The Boy; C. was born December 5, 1928 in the State of New York. 
He did not talk until the age of six. This was due to a double 
mastoid operation at the age of two. He was given considerable 
attention because of his illness and because Greek and Turkish 
people consider the male child the most important of the family 
group. As a result, C. became very dependent. 
School: C. did not enter school until the age of eight. In 
school he was very untidy and careless and lied constantly. He 
was expelled from school at the age of thirteen for being a dis¬ 
turbing and destructive element in school. He was considered as 
having very limited intelligence. On psychological testing he 
achieved an I. Q. of 62. 
Antisocial Behavior: At the time C’s. mother became mentally 
ill, C. was only eight years of age. He had become so completely 
spoiled that the father and sister could not control him. He 
first started stealing small trinkets from the five and dime 
store, then later started stealing money. On September 18, 19U2 
he was brought before the court on charge of stealing $69. He was 
placed on parole and was again before the court on September U, 19^3 
for stealing $288 and for seven other charges of stealing money. 
He was committed to the Training School. 
Treatment: At the Training School C. was seen as a shy, back- 
war dH5ôÿ*"ôf""ïimited intelligence, who in his formative years under 
went a number of traumatic experiences. He was handicapped by a 
decided speech defect, had an operation at the age of two years 
and was later handicapped by the absence of the mother whose mental 
illness had left its mark on the boy's personality. 
During the reception period he was responsive and made a good 
adjustment but required constant guidance and attention. 
On testing at the Training School he achieved an I. Q. of 62. 
The psychologist felt that this was not a true indication of his 
I. Q. and retested him. This time he achieved an I. Q. of 82. 
In view of his retardation in school the clinic recommended that 
he be tried in an all day school program. The all day school 
program proved too much for C. and he was changed to a half day 
social adjustment class and one half day farm work. The boy 
seemed to have derived considerable satisfaction from this program, 
especially the farm work. 
C. was seen regularly by the clinic worker who noted that the 
boy seemed to be making so much progress in the education program 
but that he was developing psychotic symptoms. He was referred to 
the psychiatrist for personality evaluation. The first few con¬ 
tacts with the psychiatrist proved fruitless. C. was uncooperative 
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and refused to respond. He later began to relate to the 
psychiatrist and talked at length about his problems. He told the 
psychiatrist that his real problem was that he missed his pillow 
that he had at home. It was his prized possession and his con¬ 
science. His pillow had always told him what to do and now that 
he was without his conscience he was afraid he would do something 
wrong. 
C. was seen weekly hy the psychiatrist and appeared to be 
improving until he received a letter from his father saying that 
C. could now visit his mother at the hospital. He then resorted 
to his old trait of stealing. He explained to the psychiatrist 
that his pillow at the Training School had started talking to him 
and told him to steal. After several interviews with the 
psychiatrist the boy ceased to believe that his pillow talked to 
him, but he substituted twelve apostles who came to him nightly 
and told him what to do. They always told him to be good and not 
to do any wrong. 
C's. case conference was held two and a half months after 
admission. He was seen as making a satisfactory adjustment, but 
the psychiatrist was doubtful that C. was a case for the Training 
School. He was very responsive to clinical contacts and tried 
hard to make a good adjustment. The Home Life Department reported 
that he was enuretic, sly and would frequently steal. The Educa¬ 
tional Department saw him as a quiet, smiling boy who made every 
effort to make good. He was well behaved and caused no trouble. 
The Case Conference Committee recommended a six months review, 
continued contact with the clinic, a change in cottage assignment 
and referred him to Social Service for foster home placement. 
During the next few months, C. was seen weekly by the 
psychiatrist. He appeared to be greatly improved and only 
occasionally spoke of the apostles. He was given two case reviews. 
At the latter one he was seen as more stable, more realistic and 
better able to get along with people. His I. Q. had increased from 
62 to 102. It was felt that he was still in danger of becoming 
psychotic and his prognosis for a good adjustment in the 
complexities of the city was considered poor. However, since he 
was already sixteen and had made a fairly good adjustment at the 
Training School, he was sent on extended visit on December 1, 1?U*. 
It seems obvious that this case could have been more adequately 
handled in a mental institution than in a Training School, or perhaps the 
facilities of a child guidance clinic might have been more beneficial had 
the clinic reached the boy earlier in life. The direct connection between 
this boy's mental disorder and his delinquent acts is not clear. It is 
noted, however, that he transferred all responsibility for his actions to 
the apostles. It is well to note also that his I. Q. increased from 
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62 to 102 while at the Training School, but as his I. Q. increased, his 
psychotic symptoms increased. 
Though this case is perhaps more complicated than most of the person¬ 
ality cases that come to the Training School, it does seem to indicate that 
there are cases where so much damage has been done to the personality prior 
to commitment to a Training School that they are not readily treatable, and 
that the only satisfactory treatment of such boys would be intensive 
psychiatric treatment outside the setting of a Training School. 
Case No. 22 
A., an attractive, friendly thirteen year old boy, was sent to 
the Training School after his first court appearance. He was the 
seventh of thirteen children and received very little attention in 
the home. He was rejected by both his drunkard father and his 
domineering mother. He constantly craved attention and affection, 
and when he did not receive the ego satisfaction for which he 
sought in the home, he resorted to gang activities in the "Hell's 
Kitchen" area of Manhattan. 
At the Training School A. was seen as a hyperactive, restless 
boy who displayed a strong need for attention and recognition. He 
had no guilt feelings about his delinquent activities but felt 
guilty about being caught. 
A. made a very good adjustment during the reception period 
and encountered no difficulty there. He was seen by the Reception 
Supervisor as a kind hearted, pleasant, cooperative boy who liked 
to show off to attract attention. At the end of the reception 
period, he was assigned to an all day school program and to a 
cottage where he would receive kind but firm supervision and where 
he could compete with boys of his own size and age. 
At the time of his case conference A. was seen as greatly 
improved. He was still immature, impulsive and light hearted. 
He accepted his program at the Training School and attempted to 
conform to the Training School regulations in every respect. He 
was well behaved and polite and constantly courted adult attention. 
It was decided by the committee that his program should be changed 
to a half day school and a half day of recreation in some sport 
where he could easily excel and gain the ego satisfaction he 
sought. He was also given a six months review. 
During the next few months A. continued to make a good adjust¬ 
ment at the Training School. The Social Service Department 
worked with the parents in order to attempt to modify their atti¬ 
tude toward the boy. The plan seemed to be working out well and 
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A. was given a week end visit to see how he would adjust in the 
home. On his return from the week end visit, A. was over joyed. 
He said he was happier than he had ever been in his life for his 
parents acted like they really wanted him. 
A‘ s. case review was held in August, and it was felt that his 
progress warranted a try in the community. He was made eligible 
for September school. A. made a very good adjustment in the 
community until his brother who had been wounded in the array 
returned from the hospital. At this time, the family again 
rejected the boy. He soon started associating with his former 
co-delinquents but realized his mistake. At his request he was 
sent back to the Training School to remain until he was sixteen. 
Length of Training Period 
The average length of time each boy remained at the Training School 
was fourteen months. The case conference was held approximately 2 months 
after admittance and all but 7 of the boys were given 6 months reviews. 
Of the beys who were given shorter reviews, 1+ were returned to the Train¬ 
ing School, 1 entered the Merchant Marines, and 1 returned to the South. 
Of the remaining 36 boys, 30 were given another 6 months review; 3 ran 
away from the Training School before time for the last review, 1 asked to 
be allowed to remain at the Training School until he was sixteen and 2 
were discharged when foster home placements were arranged for them. 
Problems Presented 
As could be expected when a grovp of boys are living together there 
were a number of problems encountered during the fourteen months training 
period. The nature and number of difficulties for the forty-three boys 
were as follows: 
1. Six boys were given bad conduct reports for participating in gang 
fights. 
2. Five were given bad reports for attempting to run away. 
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3- Eleven were given bad conduct reports because of fighting. 
k. Four were given bad conduct reports for sex play. 
5>. Three were given bad conduct reports for causing trouble in the 
classroom. 
For the over all period twenty-seven of the boys were seen as making 
a satisfactoiy adjustment while at the Training School. Nine were 
considered as making an unsatisfactory adjustment and seven were seen as 
making an excellent adjustment. 
Summary of Contacts 
The boys were seen on the average of twice a month by the clinic. In 
some cases, particularly the personality cases, the boys were seen weekly 
or when the boys requested an interview. These cases were treated largely 
by the psychiatrist. Less complicated cases were handled largely by the 
boys’ sponsors. The services rendered by the sponsors include: 
l. Acting as a friendly understanding person. 
2. Listening to complaints. 
3. Straightening out differences. 
ij. Seeking to bring about indicated changes of work or school assign¬ 
ments. 
5. Treatment of a manipulative sort. 
When the study of the case revealed emotional difficulties, as it did 
in several instances, the possible value of continuing psychiatric treatment 
was always considered and attempts were made to carry out the plan of treat¬ 
ment. In not all of the cases were the recommendations of the clinic 
carried out by cottage parents and other staff members and rightly so. 
Individual treatment can be carried on in a group setting only under 
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certain conditions, these conditions being that there is sufficient 
personnel to handle such problems along these lines and that individual 
treatment cannot be carried on under circumstances where the existence of 
a group makes such individual treatment inadvisable. For the most part, 
however, the recommendations of the clinic were carried out. 
CHAPTER V 
THE PAROLE PERIOD 
Preparation for Parole 
There is no duty of the probation and parole officer more important 
to society, more productive of stable citizens, and more satisfying to the 
parole officer than the intelligent, helpful supervision of the paroleeA 
In an attempt to aid in the process of adjusting, the parole officers at 
the New York State Training School for Boys not only attempt to assist the 
boys after they are paroled, but maintain contact with the boys during 
their period of institutionalization. Such a practice may be conducive to 
the establishment of a working relationship between the parole officer and 
the parolee. 
Prior to the date of the boy’s release on porale, home investigations 
were made, and attempts were made to work out any difficulties before the 
boy was returned to the home. Naturally, the parole officer was not always 
successful in his attempts. This may be due to ary number of reasons 
ranging from lack of interest on the part of the parents to inability to 
make a change due to economic, physical or other difficulties. 
To Whom Paroled 
If home conditions, family standards, and the character of the 
neighborhood play a prominent part in determining conduct, it would seem 
that one of the most vital points in a boy’s treatment is his placement on 
^Lewis J. Grant, "The Parolee and the Probation Officer”, Federal Pro¬ 
bation, Administrative Office of the United States Courts (Washington, 
July—September, 19U5), p. 2U. 
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termination of the institutional training period. When the close super¬ 
vision exercised during his life in the institution is relaxed, the 
environment in -which he is placed would seem to be a matter of great 
concern.1 
Of the boys considered in this study thirteen were paroled to their 
mothers. It is generally agreed that a child needs the love and security 
of both parents, and that this is particularly true during the trying 
period of adolescence. If this is true for the normal adolescent, then 
it seems even more important for a delinquent adolescent to have the love, 
security and the guidance of both parents. Particularly in the case of 
adolescent boys, there is a great need for the influence of a father person 
in the home. It is during this period that the adolescent boy has an urge 
to seek new associations, to belong to a group, to imitate, to conform, and 
the need for an ideal.2 If he does not find these things in the home, he 
will seek them elsewhere. All too often this is found in the association 
with the gang. With the over burdened case load of the parole officer, it 
is folly to believe that he can meet the needs of such boys. 
Only five of the boys were paroled to both parents. Five were paroled 
to the father, two to a father and a grandmother, two to an aunt and one 
each to a sister and a step-mother. Seven were found suitable placements 
in foster homes where they remained until they were committed to some 
other correctional institution. Six of the boys rejected foster home 
^•Alida C. Bowler, Ruth S. Bloodgood, Institutional Treatment of 
Delinquent Boys, Part II, United States Government Printing Office, 1936, 
p.U2. 
^M. S. Ross, "Case Work With Adolescents", Family (November, 19iil), 
p. 233. 
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placement and were later placed with a father and his common-law wife or 
with a mother and her common-law husband. Such conditions as these without 
a doubt conditions the method of thinking and reactions of the children of 
the family group. 
Type Home and Neighborhood 
Despite the efforts of the parole officer to work out suitable place¬ 
ments for the boys before they were paroled, eighteen of them were returned 
to homes which were inadequate in regards to the physical aspects. Coupled 
with the poor physical aspects of the home was the fact that these homes 
were located in high delinquency areas where the boys could easily resort 
to associating with their former co-delinquents and gang members. 
Ten of the boys were returned to homes that were adequate in regard to 
physical features but were located in run down areas of high delinquency 
rate. Fourteen were returned to home and neighborhood conditions that were 
considered adequate. 
Considerable effort was spent on attempting to develop corrective work 
with the families and the home during the boy’s absence; however, there was 
generally veiy little improvement in the family relationship. In only 
seven cases were there any indication of real improvement. In case after 
case the families were seen as being uncooperative and had their own ideas 
as to how to deal with the boys. 
Services from Parole Officer 
As revealed by the case records, the services reported were mainly 
home placements, securing employment, assistance in working out family 
la 
relations and help in making connection with social organizations or 
recreational groups. 
Five of the boys were not seen by the parole officer. The case record 
did not reveal the reason for the failure to make contact. Nine boys refused 
the help of the parole officer and were uncooperative generally. Since 
mutual confidence and trust is the common denominator of parole success, we 
would expect these nine boys to make a poor adjustment. The most vital 
element in parole supervision is the closer, day by day relationship of the 
two—a relationship, to be successful, based on genuine mutual respect and 
friendliness. 1 This sense of rapport does not come quickly or easily. No 
matter how the parole officer is described,he is at first a police officer 
to the boy. 
Seven of the boys were unsupervised for periods of six months due to 
staff shortage. It may be well to mention at this point that there was 
still a staff shortage due to the war. Despite the fact that there was a 
staff shortage, these boys were at a decided disadvantage. The most 
difficult period for the released delinquent comes in the first few weeks, 
and no one can predict how the parolee will react to his first plunge into 
long sought freedom.2 Indiscretions come easily ; regulations are restric¬ 
tive; old associates meet the train. At stake in these weeks may be the 
whole framework of success. 
Nineteen of the boys were seen regularly by the parole officer and 
were generally cooperative. Four of these because of difficult home 
^Lewis J. Grant, op. cit., p.2£. 
^Alida C. Bowler, Ruth S. Bloodgood, Institutional Treatment of Delin¬ 
quent Boys, Part II, United States Government Printing Office, 1936, p.2J?. 
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situations requested to be sent back to the Training School. 
Two of the boys were not contacted by the parole officer because their 
where abouts were unknown, and one was not seen because he left the State. 
Schooling, Employment and Camp Placements 
Information indicating whether or not the boys attended regular full 
time day school during his parole period was obtained in all but three 
cases. This indicated that twenty of the boys attended school as compared 
to twenty who did not. Six of the boys attending school made good adjust¬ 
ments in the school area, while fourteen were known as chronic truants and 
disturbing elements in the classroom. Efforts were made to work out the 
difficulties of these boys in school, but the efforts of the parole officer 
were largely a failure. 
Sixteen of the boys were given assistance in securing employment. 
Sometimes the boy was placed on as many as four jobs before he found suit¬ 
able employment. The case record did not indicate whether or not the boys 
utilized,in the jobs they had while on parole,the training which they 
received in the institution. 
Fourteen boys were sent away for summer camps for two weeks period. 
Nature of Further Delinquency 
The nature of the charges responsible for the boy's commitment were as 
follows: Five were committed for burglary, three for rape, six for assault 
and robbery, five for theft, six for robbery, seven for unlawful entry, 
three for disorderly conduct, four for stealing, two were considered beyond 
control of their parents and two for murder. 
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The following summaries of the adjustment made on parole might better 
describe the type of services rendered by the parole officer and the 
problems encountered. 
Case No. 15 
Summary of Parole Adjustment 
At the Training School A. was seen as a dull boy who compen¬ 
sated for his sense of inadequacy by adopting an aggressive atti¬ 
tude. His stay at the Training School did not succeed in break¬ 
ing down his aggression, but rather intensified the boy's 
unrealistic plan of continuing high school after his release. He 
was made eligible for release for school placement because it was 
felt that it was necessary for him to come to grip with the 
reality of his situation. 
The bey rejected foster home placement and was paroled to an 
immature and dependent mother who over compensated for the boy's 
lack of ability by insisting that the boy attend a school of 
commerce. The boy's I.Q. was seventy-eight. 
Preliminary work with the boy was directed toward getting him 
a suitable school placement at the high school of commerce which 
the boy himself had chosen. Arrangements were made with the 
Department of Welfare to cooperate with the plan. Work was also 
done with the mother in an attempt to get her to relax her 
puritanical attitude. The boy himself arranged an after hour 
recreational program. 
On the surface things went smoothly. In the interview 
situation A. was tense and antagonistic. He would have little or 
nothing to say though he reported monthly. After the first few 
months, he discontinued his recreational activities, remained from 
school and started associating with the members of the neighbor¬ 
hood gang. 
The boy could not be made to realize that he did not have the 
ability for school. He remained hostile and aggressive. He con¬ 
tracted scabies and refused to take treatment because it offered 
him an excuse for remaining from school. When seen by the parole 
officer, he would either argue or say nothing at all. He was 
sent on am extended visit on June 25, 19^3 • He was arrested for 
assault on August 22, 19h5 and committed to the New York City 
Reformatory. There were no parole officer contacts between 
April 29, 19U5 and the time of arrest. 
Summary of Parole Contacts in Case No. ItO 
C. was sent on extended visit on September 3, 19^0, after 
having made a good adjustment at the Training School. He was 
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paroled to hia parents. The father was a very strict and domineer¬ 
ing man who would not assume the responsibility for his family. 
The mother was over protective and blamed the father for the 
behavior of the children. All the children of the family were 
behavior problems. There was a great deal of conflict between the 
parents as to how to rear the children. The home was character¬ 
ized by poor physical features and was located in a high delin¬ 
quency area. 
Upon returning to the community, C. entered school where his 
attendance and adjustment were good. He graduated from elemen¬ 
tary school and entered auto shop section of vocational high 
school. The parole officer assisted him in securing part time 
employment after school. 
C. made an excellent adjustment in all areas until his 
brother, G., returned from the Training School. He succeeded in 
securing employment for his brother at his place of employment. 
His brother had an argument with the employer and both boys quit 
their jobs. Neither of the boys secured another job. They both 
started engaging in petty robberies. On October 13, 19U5, C., 
along with his brother, while in the act of robbery, shot and 
killed a man. Though C. did not fire the shot, both boys were 
sentenced to fifty years in the New York State Prison. 
There were numerous contacts between the parole officer and 
the boy. It may be well to note that the boy made a good adjust¬ 
ment for a period of six years. The case was transferred three 
times, and it was after the third worker was assigned that the 
boy became involved in trouble. 
Case No. 2$ 
A. was sent on extended visit on April 19, 19li6. Attempts 
were made to find a foster home placement for him, but because 
it is rather difficult to find foster homes for Puerto Rican boys, 
he was paroled to his mother. A's. mother was an evasive, 
suspicious woman who did not wish agency help. She was very 
defensive of the boy but often resorted to physical punishment of 
him. "When this failed, she put him out of the home. None of the 
members of the family save A. spoke English. 
For the first three weeks of parole, A. made a good adjust¬ 
ment but soon fell out with all members of the family. He 
remained out of the home nights, got drunk and used dope. He 
constantly complained that he felt depressed and dazed but refused 
medical or psychiatric help. He left the home and went to live 
with a sister but failed to make a good adjustment there. He 
went to the home of his grandparents but destroyed property and 
became so aggressive that he was forced to leave. He returned 
home but continued to destroy property. He became so defiant and 
rebellious that he was declared a wayward youth and sent to the 
New York State Prison. He completely rejected the help of the 
parole officer. 
CHAPTER VI 
SUMARY AND CONCLUSION 
Delinquency is an extremely complex problem and its ultimate under¬ 
standing and solution, if ever obtained, will require the combined efforts 
of the sociologist, the economist and the psychiatrist.^ Each of these 
professional groups must contribute its share to the solution, but any one 
share will not be of greater importance than the other. A delinquent or 
a maladjusted child is a sign or a symptom that the parents or the 
community institutions have improperly, or not at all, met the needs of 
the child.2 
The delinquent child or youth needs the basic services and resources 
that are essential for all children. He needs the protections that are 
necessary for the child in danger of becoming delinquent. He needs skill¬ 
ful handling of his own particular problems. He needs help from the home, 
the school, the church. 
In this study of h3 boys committed to the New York State Training School, 
1$ of the boys were committed for stealing, 15 for truancy, 7 for deserting 
the home and 6 were committed because they were beyond the control of their 
parents. In most cases there were other charges such as robbery, assault, 
sex delinquency and unlawful entry. Eight of the boys were committed after 
their first court appearance, 2h were committed after the third court 
appearance. Some of the boys had as many as eight court appearances before 
they were committed to the Training School. 
^0. Spurgeon English, Gerald H. J. Pearson, op. cit., p. 146. 
O 
‘-Rothe Helger, "Child Development and Delinquency", Federal Probation, 
(June, 19^6), p.31. 
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Analysis of the case records revealed that most of these boys came 
from broken homes or homes where there was considerable conflict in the 
family group. These homes for the most part were located in run down 
areas characterized by crime, poverty and physical neglect. The homes were 
over crowded and two or more persons occupied one room. The families of 
the boys were largely in the lower economic group. Only 17 of the families 
earned an adequate income for the necessities of life. Six of the families 
were receiving aid from some social agency while the remainins 20 fluctuated 
between self support and dependency without the aid of any social agency. 
The family relationships of the boys under consideration were all but 
adequate for the proper emotional development. Nineteen of the boys had 
been rejected by one or both parents from a very early age. The fathers 
for the most part were stern, domineering persons who had little under¬ 
standing of children and their problems. The mothers were seen largely as 
being over protective. 
In the controlled environment of the Training School the boys found it 
comparatively easy to make a good adjustment. For some of these boys it 
was the first time anyone had ever attempted to understand them. For some 
it was their first chance to really express themselves without fear of 
criticism or punishment. The Case Conference and Case Review of each boy 
was held according to schedule and the results of the committee decision 
was discussed with the boy as soon as possible after the conference. The 
boys were seen by the clinic staff on the average of twice monthly. The 
treatment at the Training School was for the most part individualized and 
on the need basis. The average length of institutional residence for 
these beys was fourteen months. 
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Most of these boys were permitted to return to the same home and 
neighborhood situations when they were paroled. They were surrounded by 
the same destructive influences from which they had been removed but a few 
months earlier. It is folly to believe that in the short period of fourteen 
months these boys had matured to the extent that they could accept responsi¬ 
bility, make adjustments and have sufficient understanding to repel these 
forces that surround him. Though considerable effort was made to improve 
these home conditions, the fact remains that very little change had 
actually taken place. 
Not all of the boys, however, were sent back to the same unsatisfactory 
home environments. Several of the boys were placed in suitable foster homes 
and yet they made a poor adjustment. This may be due to any number of 
factors. One factor which cannot be over looked is the fact that most of 
these boys came from homes where the family relationships were very dis¬ 
turbing and not conducive to proper emotional development. A child suffer¬ 
ing from severe emotionally crippling experiences is likely to find it 
rather difficult to make an adjustment to family living. He may on the 
other hand make a very good adjustment in an institution. 
Another factor worthy of consideration is that these boys for the most 
part did not fail so much under supervision as after supervision. The 
records revealed that in most instances these boys became involved in 
difficulty during the time they had no supervision. 
All of these boys under consideration became involved in further anti¬ 
social behavior while on parole and were later committed to other 
correctional institutions. The nature of their later delinquencies were 
virtually the same as their previous antisocial acts except that there was 
an increase in armed robbery and four charges of rape. 
It has been found that there is no single cause for delinquency; like¬ 
wise, there is no single means of coping with or preventing delinquency. 
Much emphasis is placed on the Training School and the role it plays in 
reclaiming the juvenile offender. This is not enough. There must be a 
concerted effort on the part of the home, the church, the school and the 
community in general to meet the needs of children who are in daiger of 
becoming delinquent. 
The family is the basic unit of society, and since the child's first 
process of learning and adjustment is in the family group, it stands to 
reason that serious consideration must be given to the family. If parents 
are to guide and direct the life course of the child, then they must first 
be made to realize the needs of the child. This can best be done through 
an adequate parent education program. 
The School 
The public schools occupy a unique position in having the opportunity 
to deal with a child during the formative period when hostility and 
aggressions are most amenable to change. It is now recognized that to 
have a school that is sound in mental health it is necessary to have 
teachers who are "emotionally balanced, culturally broad and tolerant, and 
interested in the child as a person. 
On the whole not too many teachers are being prepared for their work 
by adequate training in the understanding of personality and human growth 
XW. Carson Ryan, "Does the High School Measure Up?", Understanding the 
Child, XVI (January, 19l7), 2. 
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and development.^ If well qualified teachers and a flexible school program 
can meet the early needs of the child, later maladjustments and delinquency 
may be forestalled. The school is in a position to recognize attitudes and 
behavior that may be the forerunner of delinquency. An all round good 
school would help to prevent delinquency. 
Child Guidance Clinic 
Some problems presented by the child cannot be adequately handled by 
the school. At this point the school has one of three choices to make. 
It can expel the child and leave him alone to solve his problems, it can 
refer him to the juvenile court or refer him to a child guidance clinic. 
It is the writer's opinion that the latter alternative is by far the most 
beneficial. In the child guidance clinic the problem will be approached 
from the standpoint of the individual child. This approach differs from 
that of the school, and they are able to give more time and attention to 
the individual than the school does. In the child guidance clinic the 
social stucfy of the life history of the child, psychological observations 
to evaluate his reactions and a stucjy of his medical condition and its 
relation to behavior are utilized. The use of the services of a child 
guidance clinic in the formative years would greatly reduce the incidence 
of juvenile delinquency. 
Recreation 
Everyone has a need for fun, relaxation and release, and self 
%. Carson Ryan, o£. cit., p.l 
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expression. Recreation is no cure all for delinquency, but it may make an 
important contribution to the social treatment of delinquent juveniles, 
and it is one of the effective instruments for the prevention of delin¬ 
quency.^- 
To adequately cope with the problems of delinquency there must be the 
combined effort of all the forces in the community to mobilize the resources 
of the community to meet the needs of its citizens. The job cannot be done 
by the family alone, the school alone, or by the church or recreational 
agencies. There must be the untiring effort of all concerned in providing 
the satisfying experiences in childhood that make for happy and wholesome 
adulthood. 
Finally, there is a tremendous need for interpretation of the function 
and services of the parole officer. For too long the idea that a parole 
officer is a man with a badge and a stick has been with us. An immediate 
task is to make known to the general public the real aim and desire of 
probation services. Ihen the child ceases to look upon the parole officer 
as an officer of the law, and can see him as a friendly understanding 
person who establishes a relationship based upon mutual respect and confi¬ 
dence, then and then only can the sense of rapport that is essential to 
treatment be achieved. 
^Tom C. Clark, "Prevent Delinquency Through Services for All Children", 
The Child, XI (March, 19U7) 150. 
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